INTERVIEW WITH PAUL KONRAD LIESSMANN

In your essay, you introduced the skeptical view aeforming a European
higher education. Could you summarize, why the Bolna process is so
destructive?

| am not criticizing the idea of a European higleglucation with better
opportunities of academic mobility and cooperatidfhat | am criticizing is the
attempt to attain this goal by way of formal aligelmhwith enormous
bureaucratic effort while at the same time intetprg higher education solely
as vocational training. These circumstances harendiversity of education as
much as the liberties of teaching and learning.tker, it is becoming apparent
that the goals the Bologna process set itself amderunattainable by the very
way the process is being implemented: Mobilityasrdasing, durations of study
are increasing, the curricula are overloaded and Bachelor graduates are
difficult to place on the labor market.

One of the concrete points you have been criticizinis necessity of scientist's
mobility. You have been arguing by Kant's example he had lived in
Konigsberg and had not written anything for ten yeas. Do you mean it as
an exaggeration or is it meant seriously? In the =, the experience of
students and teachers gained abroad was perceivedstively —
independently of Bologna process. Is Kant, incideatly, nothing but rarity?
The example of Immanuel Kant is obviously an irexigggeration. What | am
getting at here is not only his lack of mobilityt the criteria in general that are
used to evaluate academic achievement today. Tdreme& of Kant is an
exception, but serves to demonstrate that excel@demic work cannot
necessarily be evaluated at hand of quantitativieica like the frequent change
of universities or the number of publications. Thase important
considerations, but they must not be overestim&edearch quality can also be
hampered by the pressure to publish or always béemove.

The education is — according to your opinion — in@asingly fragmented and
particularized. Educational institutions do not edwcate independently
thinking individuals, but irresponsible ones without their own thinking.

How can this situation be changed?

This unfortunate development can in my opinion belgorrected by taking
seriously the students' freedom and responsibHitiucation is a process that
every individual has to discover for him- or hefséhile | recognize the
importance of a fully organized, good vocationalring, this is also about the
education of people who can make their own judgspéake on social
responsibility and recognize implications beyoneitlown, limited professional
field. | believe that more flexible study regulato more choices and freedom in
the requirements will be as important in order tthiegve such an education as



the inclusion of general basics of philosophy, gdolphy of science and political
ethics on a high level in the curricula for evenucse of study.

What do universities symbolize nowadays? Has theea of education
changed in recent time?

As far as | can tell, education has undergone aémental change in the
course of the last years and decades. Currentlycatibn is all about the
attainment of degrees and qualifications in ordestay in the competition. The
humanistic concept of education as an idea of thebpment and maturing of
a person into a personality has been forgotten hassthe idea that universities
also ought to be hot spots of social developmemtyevdecisive questions of our
time are impartially and critically studied, disaexl and researched.

Why do the quantification and the evaluation increaingly affect science
and research? Especially humanities — regarding ttheir character — suffer
from the quantification...

Academic work obviously has to be evaluated. Howwewne must not forget
that the academic system itself is the best evakiatethod: Theories,
hypotheses and ideas are published and taken itjgjzzd and developed by
the scientific community. Further, one ought togkeemind that the natural
sciences and the humanities represent completééreint cultures of
knowledge, which have also developed differentdarhdiscourse and
evaluation. | dislike the way everything is beiamped together here when
evaluation methods that have proved themselvesarcolture of knowledge are
simply applied to all others as well. Books, antigeés and monographs are
still central organs in the humanities, hence thegby quantitative and
bibliometrical methods that emerged out of the paliiculture of the natural
sciences simply do not suffice. Strong pressuexyaluation furthermore favors
the main stream, mediocrity and conformist thinkiwgile real originality and
creativity are not recognized in this system, arelaften even hindered. | dare
say that in the long term, the current forms ofmjuative evaluation will not
foster excellence, but mediocrity in research mhlimanities. The decisive
steps forward will have to be taken by outsiders @t not need to conform to
the academic world — as was the case, by the wasady in the 19 century:
Think of Kierkegaard, Nietzsche, as well as Eimstei

Which way an independent scientist might exists ithis system?

Within the system, independent thinking will becamare good. But it will, of
course, still exist: wherever there are strong egst personalities who do not
succumb to the pressure of evaluation or the qoiestf the usability of their
findings. This becomes possible in places whaserécognized that mental
productivity and creativity cannot be churned ke that and where the trust



in the inquisitiveness of talented young academieans that they are given a
chance even if they do not publish 10 articlesar y& high-ranking journals.

What is the relationship among freedom and sciencd?ow dramatically the
power and the prestige affect this relationship?

It must not be forgotten that the development ®ef&tropean academic
tradition began with the idea of the freedom ofuiijiat. Whenever there have
been attempts to limit that freedom — for religiopslitical or economic reasons
— it has harmed the sciences. The search for tith tannot be limited or
forced into pre-defined goals. If the fatal idedaster only applied research
does gain the upper hand in Europe, it would inltdmg term mean the end of
the European academic and university idea. Itis ithea, however, that has
brought this continent almost everything it hagiaied: the enlightenment,
reason, technology, human rights, the concept tiged freedom, the idea of a
humane world with a reasonably rational order.

In your essay, you judge founding of the excellenanters for science and
education as a negative step? What are the main reans for your critic?
There is nothing to be said against excellent stshaond universities. Quite the
opposite: one ought to strive to give as many peaplpossible the opportunity
of an excellent education — especially if one taersously all the talk of a
knowledge society. What | find doubtful in the epiof centers of excellence
and elite universities is that that is obviously tiee desired goal. Rather, a
large number of young people are to be fobbed ivff avsecond-rate education
(the ,mass subjects”) while only a few will have thpportunity to conduct
~Serious” research. Secondly, numerous sociologstaldies show that such
institutions very quickly attain the function ofaddishing social elites, who
form relatively closed societies that reproducerbelves without the
corresponding achievements. Thirdly, | am in pypteiincreasingly skeptical of
the idea of elite: Especially the economic andriial crisis of recent times is
based also on the ignorance and presumption oktletites that have been
educated at the best universities in the worlcbriter to meet the current and
future problems of our continent, it will probalidg much more important to
educate many people well and comprehensively rdkf@er putting a lot of
money into elite who will fail again at the nexpoptunity.

What type of critic reviews on your book do you heamost frequently?

What is your general view of the future of educatia in Europe?

| was surprised at the amount of positive feedbaekeived and still do
receive on my book "Teorie Nevlathosti". Criticisms include that | sometimes
use polemic exaggeration and that | follow too elgshe humanist educational
ideal of Wilhelm von Humboldt. This latter critigigs not entirely appropriate:

| do use Humboldt as a contrasting example in otdeprovide a better



diagnosis of the present situation, but | do net lsen as a solution for all
problems even if | do like many of his ideas. Tigkides the idea of the
University as a place for the unity of teaching aesearch as well as his idea
that education is at the end of the day not jusasic human right but a basic
human need. As regards the future: | was encourbgetie last meeting of
European ministers of education in Vienna and Bedam March 2010. Much
of what | and others have criticized about the Bal process was taken up and
some ideas were drafted which can lead the right we a European area of
higher education. These include simplificationtaflging and researching at
different places without the bureaucratic framdyadanced relation of
vocational training and a general education in s@es and humanities as well
as the intention to heed different education triad# and cultures of knowledge.
The aim of an education, especially in the Europeanspective, should be that
the outcome is responsible, free, judicious hunnatiger than conformist
gualified human capital. The European achievem&hich must be the basis of
a future Europe, is nothing else than this idea oésponsible and enlightened
citizen, as formulated by the immobile and non-jghioig Immanuel Kant.
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